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EYFS Teaching & Learning Policy 

Vision Statement:  

“Inspiring lifelong learning” 

We are committed to providing: 

• inspirational teaching; 

• a stimulating environment; 

• a challenging and interesting curriculum, so that children learn a variety of skills and are inspired to 

develop a love of learning; and 

• a happy, safe and caring school where: 

- every child can reach their full potential 

- staff are valued 

- visitors feel welcome.  

 

We are committed to developing an inclusive school at the heart of the Rochford Community where: 

• every child’s happiness and needs are of great importance; 

• where there are high expectations of good behaviour; and 

• where all members of the school community value good manners and co-operation.  

 

We are committed to: 

• communicating and working effectively with parents so that there is a genuine partnership 

supporting children’s learning. 
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RATIONALE: 

At Rochford Primary & Nursery School learning in the Early Years is celebrated and promoted as a 

profoundly important stage of a child’s life when vital emotional, social, physical and intellectual 

development takes place. 

We believe that from birth, children are strong, competent, motivated and confident learners who 

explore and test their ideas, solve problems and try to make sense of their world. We recognise that 

learning needs to be first hand, experiential and active; it should promote children’s independence and 

autonomy, encouraging them to take responsibility for their own learning – initiating and making 

decisions. Learning needs to take place in the social context and we believe ‘talk’ is central to the 

learning process. We also understand that learning cannot take place unless children’s emotional 

needs are met, and they feel safe to take risks. 

We believe that parents/ carers are the first and most enduring educators who have the most impact 

on their child’s life and education. Therefore, we work in partnership with parents to seek their 

perspective of their child to inform planning a meaningful and purposeful curriculum based on the 

interests and strengths of their children. 

We value the process of learning utmost and understand that young children have the right to 

communicate and explore their learning in many different ways. 

Above all we believe that learning is ‘learnable’, and strive to support children to develop specific 

learning capacities which will enable them to be effective lifelong learners. 

Learning happens best when it exercises and challenges the learner’s capacities as they emerge at a 

given developmental level; when it encourages them to develop talents. Young children need time and 

space to become resilient lifelong learners. 
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AIMS: 

 

Though effective learning and teaching opportunities we will ensure that all children are enabled to: 

• Feel valued as an individual; 

• Show enthusiasm and confidence with high self-esteem and self-worth; 

• Be independent, curious, creative and resilient learners, researching the world around them, 

following their own fascinations; 

• Be courageous and take risks, challenging themselves and each other; 

• Know they have a voice, feel heard and that they can make a difference; 

• Be able to identify and communicate their own needs and feelings; 

• Be empowered to meet their own needs; 

• Respect themselves, each other, their communities and environment; 

• Feel safe and secure and have a sense of belonging and strong attachments; 

• Establish effective and supportive relationships and be able to work collaboratively; 

• Know themselves as a learner, leading and co constructing learning experiences in a meaningful 

way to develop mastery; 

• Have high aspirations, build on their previous best and excel in whatever they choose to do. 

GUIDELINES 

 

We use the following strategies to support the children in developing all of the above: 
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THE ROLE OF THE PRACTITIONERS 

 

• To have a firm understanding of child development and an awareness of age appropriate needs, 

behaviour and learning. 

 

• Key Person role embedded to support strong attachment and containment. 

 

• To be attuned to individualised feelings, needs, fascination and lines of enquiry. 

 

• To be attentive to any patterns of play that may be emerging or reflecting an emotional need. 

 

• To encourage children to communicate in a variety of ways and value 1st language, cultural 

heritage and British Values. 

 

• To develop planning that is personalised, challenging but achievable. 

 

• To ensure quality interactions which scaffold and prompt thinking, building on children’s 

interests, strengths and questions. 

 

• To encourage and support children’s interactions with other children and adults. 

 

• To ensure that learning is documented in a meaningful way. 

 

• To model feelings, learning characteristics and researchful learning. 

 

• To model language of learning and exploration of emotional well-being. 

 

• To be attentive to the 4 principles of Assessment for Learning: learning intentions, feedback, 

questioning and self-evaluation/challenge. 
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• To support children to become mastery learners - to ask questions, take and evaluate risks, 

develop resilience and have ownership for their learning. 

 

• To ensure the environment is safe, calm, purposeful, challenging and supportive. 

 

• To provide inspiring learning experiences and provocations in which children can become the 

leaders. 

 

• To maintain ‘practice’ leadership ensuring authentic connection with daily practice. 

 

 

THE ENABLING EMOTIONAL AND PHYSICAL ENVIRONMENT 

  

The daily routine is structured to include time for personal exploration, small and large group sessions 

and social experiences. 

The routine ensures time for children to repeat, revisit and reflect on their previous experiences, which 

includes a long, uninterrupted ‘exploration time’ during which children can really master and engage 

in deep level learning. 

The routine is always consistent, thus ensuring children feel secure and are able to operate 

independently. Within the elements of the daily routine varied and enriching experiences are planned 

to maintain and stimulate children’s attention and learning. 

Children are emotionally contained in a small consistent group – their home base is supported with 

pictures displayed of their families or other significant people. 

Boundaries are clear and consistent across the setting. 

Children are empowered to manage their feelings, keep themselves safe and resolve conflicts using 

the Conflict/Resolution steps alongside emotionally literate adults. 

Children have continual, free flow access to a stimulating learning environment, both inside and 
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outside, at all times. 

Planning for the environment is informed by children’s interests, their learning styles and preferred 

ways of communication. 

 Resources are easily accessible, plentiful, well maintained and organised and appropriate – with an 

emphasis on open ended exploration and collaborative learning. 

 

DEVELOPING LEARNING POWER 

 

We believe that children can become confident lifelong learners if equipped with the appropriate skills, 

attitudes and capacities for learning from an early age. Children need to become Resilient, Resourceful, 

Reflective and Reciprocal Learners (Claxton). In order to develop these appropriate attitudes we: 

• Enable children to initiate and carry out their own activities and make independent choices and 

decisions 

• Encourage children to find, use and replace equipment and resources independently (in an 

organised, labelled and accessible learning environment). 

• Encourage the children to make plans, modify plans, review and reflect on their own learning. 

• Set challenges for children and support them through the process of problem solving. 

• Model and use the language of learning with both children and adults alike 

•   Use and encourage use of open ended and challenging questioning techniques 

• Model ‘being stuck’ and learning from mistakes 

• Using consistent strategies for what to do if you get stuck! 

• Encourage collaboration 

• Enable children to see each other as tools for learning as well as the teaching staff 

• Develop children’s noticing skills 

• Encourage absorption, and an awareness of distractions 
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• Plan for varied imaginative play situations 

• Encourage children to make connections from their experiences and to explore possibilities. 

 

This goes beyond the ‘effective characteristics of learning’ identified in the EYFS. 

 

GROWTH MINDSET 

At RPS we embrace the lifelong learning pedagogy. We provide the children with opportunities to learn 

about and discuss the key characteristics of a growth mindset and effective learning. 

These include: 

• learning from mistakes; 

• failure; 

• resilience; 

• perseverance; 

• challenge; 

• effort; and  

• self-efficacy. 

 

As these concepts are re-visited throughout the school, it deepens the children’s understanding and 

enables them to become confident, independent learners. 

 

PARENTS IN PARTNERSHIP: 

 

Parents and carers are fundamental in their child’s development and learning; therefore, we actively 

seek to learn from them and share with them in all aspects of their child’s learning. 

We foster this relationship through: 
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• An ethos of openness and honesty that encourages parents /carers to share their knowledge, 

understanding, hopes and concerns with us; 

• Opportunities to listen to and value personal histories; 

• An open learning community – sharing and celebrating ALL our learning; 

• Opportunities for parents/child/practitioner to co-construct learning priorities and document 

children’s learning and interests 

• Reports to parents  

• Parents’ evenings  

• Parents invited into school to view learning taking place. 

• Up to date communication through website, texts, newsletters, noticeboards, displays, etc. and 

consultation 

• Ensuring access and removing barriers to engagement 

• Home-visiting 

• Pre-school visits and close links with the children’s child care providers. 

 

 ASSESSMENT AND PLANNING: 

 

We are committed to narrowing the gap in progress and attainment, ensuring that no child 

underachieves, especially those from identified underperforming or underrepresented groups and 

those living in poverty. 

We believe that every child has the right to a well-planned and meaningful curriculum that will provide 

them with the tools needed to succeed throughout their lives, regardless of culture, social class, 
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gender, physical and cognitive capabilities and beliefs. Regular monitoring and evaluation of children’s 

progress enables us to continually adjust our provision in response to any areas of underachievement 

that may be identified. 

Assessment is a fundamental part of the planning process. To help us decide what to provide we observe 

children in their play in a range of situations. “On-going formative assessment is at the heart of effective 

early years practice.” (Revised Development Matters in the EYFS 2012, p.3) 

We respond to the development and learning of each child by planning a range of experiences which 

include the Prime and Specific areas of learning and the Characteristics of Effective Learning. 

Diversity and inclusion are our priority and therefore we differentiate our planning and provision to 

ensure every child can access the learning experiences at their stage of development. No child is 

excluded from activities. 

ASSESSMENT TOOLS 

 

We use a range of assessment tools to assess children’s development and progress: 

• Revised EYFS Development Matters statements for the Prime and Specific areas of learning 

• Characteristics of Effective Learning, Attitudes and Dispositions to Learn, Social Competence and 

Self Concept and Emotional Well Being 

• Leuven’s Levels of Involvement and Well Being 

The revised EYFS Development Matters statements support us in being able to assess children’s 

progress and identify next steps in their learning for the seven areas of learning and development. It 

also helps us to evaluate the provision, celebrate achievements and plan for improvements. 
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All our teaching is based on our knowledge of the children’s current learning, interests and 

developmental stage. This knowledge is gathered and continually updated through a variety of on-

going assessments, which take the form of: 

• learning observations;  

• video and photo documentation;  

• photographical and physical evidence collated in Learning Journeys; 

• assessment sheets for Prime and Specific areas of learning and COEL. 

REFLECTIVE PLANNING WHEEL 

 

This leads practitioners through the continuous cycle of reflecting on: context, assumptions, 

questions, distilling of learning and challenge. 

TEACHING TOOLS 

Letters & Sounds 

Letters and Sounds is a phonics resource published by the Department for Education and Skills in 2007. 

It aims to build children's speaking and listening skills in their own right as well as to prepare children 

for learning to read by developing their phonic knowledge and skills. It sets out a detailed and 

systematic programme for teaching phonic skills for children starting by the age of five, with the aim 

of them becoming fluent readers by age seven.  

Letters and Sounds begins in our Nursery setting with a focus on listening skills and sound-making in 

phase one. The teaching of systematic synthetic phonics begins with phase two, where children start 

to be taught the relationship between written letters (graphemes) and the sounds of spoken English 

(phonemes).  See APPENDIX A for further details. 
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Talk 4 Writing 

Talk 4 Writing is a powerful tool to teach the rudiments of writing as it enables children to imitate the 

language they need for a particular topic orally before reading and analysing it and then writing their 

own version. www.talk4writing.co.uk 

See Appendix B for the 3 stages of Talk 4 Writing. 

Review 

This policy will be reviewed every 2 years in consultation with staff and Governors. 

 

 

 

 

 

Signed:  

 

Chair of Governors 

 

 

 

 

Reviewed and adopted during Autumn 2018 

Approved by Governing Body  

Next review Autumn 2020 

http://www.talk4writing.co.uk/
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APPENDIX A 

Letters and Sounds is a phonics resource published by the Department for Education and Skills in 2007. 

It aims to build children's speaking and listening skills in their own right as well as to prepare children 

for learning to read by developing their phonic knowledge and skills. It sets out a detailed and 

systematic programme for teaching phonic skills for children starting by the age of five, with the aim 

of them becoming fluent readers by age seven. 

There are six overlapping phases. The table below is a summary based on the Letters and Sounds 

guidance for Practioners and Teachers. For more detailed information, visit the Letters and Sounds 

website. 

Phase Phonic Knowledge and Skills 

Phase One 
(Nursery/Reception) 

Activities are divided into seven aspects, including environmental 
sounds, instrumental sounds, body sounds, rhythm and rhyme, 
alliteration, voice sounds and finally oral blending and segmenting. 

Phase Two (Reception) 
up to 6 weeks 

Learning 19 letters of the alphabet and one sound for each. Blending 
sounds together to make words. Segmenting words into their separate 
sounds. Beginning to read simple captions. 

Phase Three (Reception) 
up to 12 weeks 

The remaining 7 letters of the alphabet, one sound for each. Graphemes 
such as ch, oo, th representing the remaining phonemes not covered by 
single letters. Reading captions, sentences and questions. On 
completion of this phase, children will have learnt the "simple code", i.e. 
one grapheme for each phoneme in the English language. 

Phase Four (Reception) 
4 to 6 weeks 

No new grapheme-phoneme correspondences are taught in this phase. 
Children learn to blend and segment longer words with adjacent 
consonants, e.g. swim, clap, jump. 

Phase Five (Throughout 
Year 1) 

Now we move on to the "complex code". Children learn more 
graphemes for the phonemes which they already know, plus different 
ways of pronouncing the graphemes they already know. 

Phase Six (Throughout 
Year 2 and beyond) 

Working on spelling, including prefixes and suffixes, doubling and 
dropping letters etc. 

 

 

http://nationalstrategies.standards.dcsf.gov.uk/node/84969
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APPENDIX B 

https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjvvump5tDcAhVHVhoKHR68ALUQjRx6BAgBEAU&url=https://www.pinterest.co.uk/janodo36/talk-for-writing/&psig=AOvVaw1C5NQMtvt3sA1aQ_82siIc&ust=1533382754992933
https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwig2u-K5tDcAhVN1xoKHUnTAbQQjRx6BAgBEAU&url=https://slideplayer.com/slide/10198918/&psig=AOvVaw1C5NQMtvt3sA1aQ_82siIc&ust=1533382754992933

