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Vision Statement:  

“inspiring lifelong learning” 

We are committed to providing:  

• inspirational teaching; 

• a stimulating environment; 

• a challenging and interesting curriculum, so that children learn a variety of skills and are 

inspired to develop a love of learning; and 

• a happy, safe and caring school where: 

- every child can reach their full potential; 

- staff are valued; and 

- visitors feel welcome.  

 

We are committed to developing an inclusive school at the heart of the Rochford Community 

where: 

• every child’s happiness and needs are of great importance; 

• there are high expectations of good behaviour; and 

• all members of the school community value good manners and co-operation.  

 

We are committed to: 

• communicating and working effectively with parents so that there is a genuine partnership 

supporting children’s learning. 
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1. Use of learning objectives 

 

• Learning objectives are shared orally and constantly displayed. 

• All learning objectives begin with ‘We Are Learning To’ (WALT).  

• All learning objectives are written up and shared orally in child friendly language. 

• Learning objectives should be relevant to what a child will be able to know, learn or 

understand. 

• WALT stickers, where appropriate, will be stuck into books. 

• When marking children’s work, the main focus is on meeting the learning objective. 

• At the end of the lesson, and throughout, refer back to the Learning Objective. 

 
2. Use of ‘success criteria’ 

 

• All pupils are clear about how they will achieve the learning intention. 

• Success criteria are displayed for the children to follow during the lesson or drawn up 

with the children, e.g. Steps to Success. 

• Weekly planning includes success criteria for each learning intention. 

• Success criteria, where appropriate, should be differentiated: must, should, could (i.e. 

by ability). 

• Children use the success criteria to self-assess their own or their partner’s work.  

• Children are reminded of the success criteria during the lesson – often children’s work 

is used to illustrate the success criteria in action. 

• Success criteria should be evident in books (where appropriate) on stickers or inserts. 

 

3. Differentiation 
 

• All learners are challenged appropriately at their own level. 

• Planning shows clear differentiation for a wide range of learners, abilities and SEND 

needs. 

• Learning intentions are the same for all children (there may be some exceptions in 

cases of SEND). We want all our children to access the same learning and it is the use 

of success criteria/materials/apparatus/support that may differ from child to child. 
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4. Active engagement in learning 
 

• Pupils are actively engaged during all parts of the lesson – teachers take into account 

children’s concentration spans and ensure pupils are not sitting passively for long 

periods.  

• Opportunities to Think/Pair/Share and discussions with a ‘Learning Partner’ (TTYP) are 

regular features in all lessons. Pupils are trained to use appropriate body language 

when engaged in discussion with a partner. 

• Mini-whiteboards are used for short bursts of activity, to develop understanding and 

to ensure children are active and engaged during the lesson.  

• Visuals, artefacts, auditory input are all used creatively as a way to enhance learning. 

• Growth Mindset ideology is embedded throughout the school to develop active 

engagement, resilience and a thirst for challenge. 

 

5. Feedback to enhance learning 
 

• Assessment for Learning (AfL) and the Marking, Presentation and Feedback Policy 

principles are embedded in everyday practice and are used to Inform teaching and 

learning. 

• All pupils are clear about how they need to improve. 

• Marking is linked to the learning intention and identifies next step prompts. 

• See Marking, Presentation and Feedback Policy. 

 
6. Learning is enhanced through the use of ICT 

 

• ICT is used to enhance learning wherever possible. Although ICT is nearly always used 

at the start of lessons to engage children and in the mini-plenaries to consolidate 

learning and share good practice, it is also often used during lessons to enhance 

learning. E.g. use of visualisers, laptops, Clever Touch screens and iPads. 

 
7. Effective use of additional adults 

 

• Additional adults are clearly directed to support learning. 

• Teaching assistants are fully engaged with pupils on the carpet and tables during 

lesson times.  
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• TAs should be modelling and scaffolding learning.  

• TAs are clear about who they are supporting and why and should be given 

opportunities to support all ability groups. 

• Planning is shared in advance with teaching assistants.  

• TAs sit next to the pupil/pupils they are working with, quietly engaging the pupils, 

explaining the task or using other resources, e.g. number line to facilitate learning. 

• They are involved in assessing pupils’ understanding, recording observations and 

feeding assessments to the teacher. 

 
8. All adults should consider the different questioning approaches based on ‘Blooms 

Taxonomy’. Open questions are better for language development. (see Appendix 1) 

 
 

A. Remembering: 
 
What happened next, who was it that, can you list, why did, how did, where is? 
 

B. Understanding  
 
Give me an example of…., can you explain in your own words… what is the main 
idea…please explain why…what is meant by….? 
 

C. Applying 
 
Where else would you see… what questions would you ask… how would you solve… 
what would you do if… how would you use…? 
 
 

D. Analysing 
 
What are some of the problems… what caused… what would you say to a person who 
said… how does… compare with…….? 
 

E. Evaluating 
 
What is the most important … what do you think about ... do you 
agree/disagree…why… if you could change one thing what would it be… why…what 
are the strengths and weaknesses…? 
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F. Creating 
 
How many ways can you…Can you see a possible solution to …. how would you find 
out… how would you improve… can you come up with an alternative….? 
 
Questioning golden rules: 

 
a) Use systems to ensure you do not always question the same children. Use ‘lolly 

lotto’ or numbered heads to help either target or randomise your questions. 

b) Open ended questions are the most fruitful in terms of language development. 

 
9. Lesson structure 

 
Phase 1: setting the scene 

 
1. Create an appropriate learning and working atmosphere – stimulating, reassuring, 

organised, well-prepared (toolkits and resources out), friendly and engaged. 

2. Link the lesson to prior learning: think about three things you learnt yesterday, etc. 

TTYP about what you learnt yesterday. Today’s lesson is about …jot down what you 

already know on your whiteboards with a partner… etc. 

3. Give the big picture: what are we learning about generally? 

4. Share the Learning Objective (WALT) using child friendly language. What will they 

know or be able to do at the end of the lesson? 

 
Phase 2: providing new information 

 
1. Exposition. Use of visual aids; modelling; demonstration; use of books; ICT; diagrams. 

This is short. No more than 10-15 minutes at a time. Remember VAK (make it multi-

sensory). 

2. Chunk the lesson down. Better three lots of ten-minute exposition than one of thirty 

minutes. Break it up with mini-plenaries and pupil activities. Make more than one 

beginning in your lessons. 

3. Punctuate your input with questions – see above. 

4. Model/provide a model of whatever you want the children to do (WAGOLL) 

5. Share Success Criteria (this may sometimes be designed/developed by or with the 

children in the lesson). 
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6. Consider filtering groups at the start of the lesson (e.g. HA moved off with TA if they 

need to start at a different level, LA moved off to consolidate earlier skills whilst rest 

of group begin new strategy/learning). 

7. Consider whether pre-teaching is appropriate for some children.  

 

Phase 3: processing the information 

 

This phase is for developing understanding, demonstrating understanding and assessing 

understanding. 

• Adults generally work with a focus group. 

• Adults use a good mix of open ended and closed questions. 

• Adults also monitor what other children are learning. 

• Adults scaffold learning either with resources or orally. 

• Children may work co-operatively, discussing, supporting, depending on what the 

teacher’s preference is relative to the learning. Co-operative working is best fostered 

when children have clear roles. 

• Children record their learning. (It may sometimes be appropriate for children to have 

an opportunity to select their own work or recording style). 

• The teacher will stop the learning from time to time to check understanding of the 
task, to remind children of the intended learning and to model (examples from the 
children’s work – use of the visualiser). 

 
Phase 4: review/mini-plenaries 
 

 

• Pupils should be actively involved in structured activities that embed the learning in 

the memory (Curriculum for Remembering). 

• Refer back to the Learning Intention (WALT) and the Success Criteria. 

• Pupils should be given opportunities to self-assess against clear questions: What have 

you learned? What can you do now? What was helpful today? What was not helpful 

today? 
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10. Use of time 
 

• Lessons should proceed at a good pace to maintain pupil interest, without leaving 

some pupils behind. 

• Adequate time needs to be given to all aspects of the lesson. Be prepared to adjust 

what you are doing to ensure important aspects are not lost if things over/under run. 

• There should be a good balance in the lesson between pupil activity and teacher talk. 

 

11. Classroom environment 
 

• Working walls for English (e.g. Big Writing ‘Coming Soon’, Wow Words Wall, VCOP, 

RWI Spelling, ‘Talk for Writing’ stages etc.) and mathematics (Maths Zone) – discuss 

content with subject leaders if necessary. It is vital they are referred to both by adults 

and children during lesson. They should provide cues such as key vocabulary, 

children’s quotes and process for the learning, some examples of children’s work that 

help to exemplify the desired learning and /or targets in maths.  

• Planning and timetable should be visible and available in Silver Folder for year group. 

• Learning Partners should be displayed and changed as appropriate.  

• Marking key should be displayed. 

• IPC displays – knowledge harvest, stimulus display, key questions etc. 

• Science – key vocabulary for current topic.  

• Basic equipment (pencils, rulers, pens, green pens, mini-whiteboards, self-assessment 

fans, etc.) should be out on tables in toolkits at all times. 

• Other equipment needs to be available in labelled trays so that children can access it 

independently. 

 

12. Marking  
 

Please refer to the Marking, Presentation and Feedback Policy. Marking is of vital 

importance and is a daily task – all children need effective, timely feedback.   
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13. Adult role models 
 

Adults are role models for children. Please ensure you exemplify in your appearance and 

conduct the characteristics of mature and well-motivated learners. 

 

 
14. Parents/Carers  

 
     Parents/carers are encouraged to support their children’s learning by:  

 
•  ensuring that their child comes to school feeling confident and positive;  

•  ensuring that their child arrives at school punctually and regularly;  

•  sharing with the teacher any issues that their child is experiencing, at a mutually 

convenient time; 

•  supporting their child by attending open evenings and other meetings; 

•  supporting their child and class teacher by being actively involved in the operation of 

any SEND processes; 

•  ensuring that all contact addresses, email addresses and telephone numbers are up to 

date and correct; 

•  ensuring that their child arrives at school wearing the correct uniform and bringing the 

correct PE kit; 

•  agreeing to fulfil their responsibilities as defined in the Home School Agreement; 

•  agreeing to, and supporting, the school’s Homework Policy; 

•  responding to letters sent home from school; 

•  informing the school of reasons for their child’s absence; and 

•  supporting extra-curricular activities, such as visitors to school, concerts, visits and 

fairs.  

 
15. Community Role  

 
The community is invited to support the school by:  

•  contributing to activities, such as assemblies, artistic events, specialist outings, and 

clubs; 

•  presenting themselves as positive role models to be emulated; 
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•  guiding pupils’ behaviour as they play around the school and being positive role 

models; 

•  organising activities and events throughout the year to extend and deepen pupils’ 

knowledge and skills; and 

•  supporting school events.  

 
 
Review 

The Teaching & Learning Policy will be reviewed every 2 years in consultation with staff and 

Governors. 

 

 
 

  
 
 
 
 
 

 
 
 

 
 
 
 

 
 
 
 
 

 

Reviewed during Spring 2019 

Approved by Governing Body  

Next review Spring 2021 

Signed by Chair of Governors  

Date  
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APPENDIX 1: Blooms Taxonomy Questions 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Knowledge  

 

What happened after..?; How many...?; Who was it that...? Can you name the...?; Describe what 

happened at...?; Who spoke to...? Can you tell why...?; Find the meaning of...?; What is...?; Which 

is true or false...?  

 

Comprehension  

 

Can you write in your own words...?; Can you write a brief outline...? What do you think could have 

happened next...?; Who do you think...? What was the main idea...?; Who was the key character...? 

Can you distinguish between...?; What differences exist between...? Can you provide an example of 

what you mean...?; Can you provide a definition for...?  
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Application  

 

Do you know another instance where...?; Could this have happened in...? Can you group by 

characteristics such as...?; What factors would you change if...? Can you apply the method used to 

some experience of your own...? What questions would you ask of...?; From the information given, 

can you develop a set of instructions about...?; Would this information be useful if you had a ...?  

 

Analysis  

 

Which events could have happened...?; If ... happened, what might the ending have been? How 

was this similar to...?; What was the underlying theme of...? What do you see as other possible 

outcomes?; Why did ... changes occur? Can you compare you’re ... with that presented in...? Can 

you explain what must have happened when...? How is ... similar to...?; What are some of the 

problems of...? Can you distinguish between...?; What were some of the motives behind...? What 

was the turning point in the game?; What was the problem with...?  

 

Synthesis  

 

Can you design a ... to...?; Why not compose a song about...? Can you see a possible solution 

to...?; If you had access to all resources how would you deal with...?; Why don't you devise your 

own way to deal with...? What would happen if...?; How many ways can you...? Can you create 

new and unusual uses for...? Can you develop a proposal which would..  

Can you write a new recipe for a tasty dish?  

 

Evaluation  

 

Is there a better solution to...?; Judge the value of...; Can you defend your position about...? Do 

you think ... is a good or a bad thing?; How would you have handled...? What changes to ... would 

you recommend?; Do you believe?; Are you a ... person? How would you feel if...?; How effective 

are...?; What do you think about...?  

 


